
Literacy Strategies Station 1:  
Prediction/Prior Knowledge 

 
Overview of Anticipation Guides: 
Anticipation Guides can be used to introduce any reading assignment and enhance reading 
comprehension by presenting a number of statements about the subject, thus stimulating prior 
knowledge. The goal of this strategy is to encourage in-depth discussions revolving around these 
statements, thus motivating the students to get involved in the assigned reading. 
 
Procedure: 
1. Carefully peruse the text, and identify the major concepts to be learned by the students. 
2. Be sure to determine the students' prior knowledge of these concepts. 
3. Create three to five statements. It is important to consider how much knowledge the students 

have prior to the reading. They need to be able to understand what the statements say, but not 
enough so that reading the passage would be redundant. 

4. Decide the best order for the statements to be presented and prepare the guide. Usually, the 
statements would align with how the information is presented in the text.   

5. Determine how the guide will be presented to the students. There are several possible choices-
giving a hard copy to each student or using an overhead of the information. It is important to 
always include a set of directions and blanks for the students' responses. 

6. Present the guide to the students by first reading aloud the directions and statements. Students, 
working individually or in small groups, should be encouraged to share their thoughts and ideas 
about each statement as well as their agreement or disagreement. 

7. In discussing the statements, each one is read by the teacher who asks students to vote whether 
or not they agree. This discussion must include at least one opinion on each side of the issue for 
each statement, giving everyone an opportunity to hear opinions and to evaluate their own. 

8. The students are directed to read the text, keeping in mind their own ideas about the subject, 
those of their classmates, and how the information they are reading connects to the discussion. 

9. After reading the text, a second discussion is held. The students respond again to each 
statement, using the information they have just learned to reflect the original thoughts of the 
class. The type of text used determines whether agreement with the author is always mandatory. 

 
Example: 
Prior to reading information about food and health, the students will be given the following: 
Anticipation Guide: Food and Health 

____ 1. An apple a day keeps the doctor away. 

____ 2. If you wish to live a long life, be a vegetarian. 

____ 3. Three square meals a day will satisfy all your body's nutritional needs. 

____ 4. Calories make you fat. 

	  
Adapted from  
Readance, J. E., Bean, T. W., & Baldwin, R. S. (1981). Content area reading: An integrated approach. Dubuque, IA: Kendall-Hunt. 
Tierney, R., Readance, J. E., & Dishner, E. K. (1995). Reading strategies and practices. Boston: Allyn & Bacon. 



Literacy Strategies Station 2:  
Questioning 

 

FAQ Strategy: This strategy is way to encourage questioning while reading by asking 
students to record facts, questions, and responses to the text. Students use a simple 
three-column graphic organizer while reading a text or group of texts. Teachers can 
also use this graphic organizer to record notes on a text that the entire class is reading 
together while the text is projected. Teachers should ask students to explain the origin 
of their questions and ask for a variety of responses from students when doing the 
activity collectively. Students can record their own ideas and questions as well as those 
of their classmates. 

 

Facts Questions Responses 

 

 

 

 

 

 

 

 

 

 

  

 



Literacy Strategies Station 3:  
Summarizing 

 

Somebody-Wants-But So Strategy: This strategy gives students a structure for 
summarizing the main ideas from one text or a group of texts. Students are given a 
sample text and “Somebody Wants But So” chart as well as a sample summary 
sentence as a model for the activity. Students then are given a new text or set of texts 
and asked to follow three steps: read the text, complete the chart, and write the 
summary sentence. Using the structure routinely teachers students how to look for 
key information in a text to accurately summarize a passage. This can be used for 
literary or informational texts. 

 

Procedure: 

Step 1: Read the text. 

Step 2: Complete “Somebody Wants But So” Chart 

Somebody Want(s) But So 

 

 

 

   

 

Step 3: Write a summary sentence based on the chart. 

(Somebody) ___________ want(s) __________, but ___________, so __________. 

 



Literacy Strategies Station 4:  
Essay Writing Scaffolds 

 

QTIME@5 Essay Scaffold: This scaffolding device was created by social studies 
teachers trying to prepare their students for the open-response portion of state exams. 
It has been modified for use with New York State Regents high school social studies 
tests. The strategy involves 7 steps for pre-writing a Regents essay. The acronym 
QTIME@5 stands for:  

Q: Question 

T: Text 

I: Information that you know 

M: Main idea 

E: Evidence 

A: Analysis 

T: Tie 

5: Regents score students will receive if they use these strategies to write the thematic 
essay for the social studies regents. 

 

Essay Template: The essay template is used to reinforce the five-paragraph essay 
and can be modified to support a variety of writing times. Teachers can use this 
template with the QTIME@5 scaffold or as a stand-alone scaffold for essay writing. 
Some students will not need such strong scaffolding after their first essay writing 
assignment for the year while other students may need to continue using the essay 
template for every writing assignment. Using writing scaffolds helps students see and 
learn the structures and organization needed for successful college writing. 

 

 



Literacy Strategies Station 5:  
Writing Paragraph Scaffolds 

	  

MEAT Paragraph Scaffold: Teachers use a variety of devices for scaffolding student 
writing. The MEAT (or MEAEAT) device helps students to identify the paragraph’s 
main idea in a topic sentence, followed by textual evidence, analysis, and a tie (or 
summary at the end of the paragraph). Teachers may want to teach the paragraph one 
component at a time or all at once. When students are given the structure for writing 
strong paragraphs and expected to use this structure for all non-fiction writing 
assignments, they will automatically write strong, longer paragraphs using textual 
evidence to support their main ideas. 

 
Main Idea = Topic Sentence  
The main idea sentence tells what your paragraph is about. It is the controlling 
idea of the paragraph. Your evidence and analysis support this idea. 
 
Evidence 
What supports or proves your main idea? Find a direct quote or two and/or put 
what happened into your own words. 
 
Analysis 
How does your evidence support your main idea? What conclusions can you 
draw from the evidence? Why is this conclusion important? This is the “meat” of 
the paragraph! It is where you show your original thinking! 
 
Tie = Concluding Sentence  
This sentence ties back to the main idea by restating the main idea in a slightly 
different way, summarizing the information you have given, stating your opinion, 
and/or it is a transition to the next paragraph. 

 

 

 

 
Adapted from Eileen Shakespeare and written by Tore Kapsted, Brinda Tahiliani, & Sarah Benis Scheier-Dolberg



Literacy Strategies Whole Group Activity 1: 
Think Aloud 

	  

“Reading is thinking.  Reading should be an intimate, intense, and intellectual 
conversation between you and the text.”  --Sarah BSD 

 

While you’re reading, use these prompts to think aloud: 

• I inferred … because … 

• I predicted … because … 

• I visualized … 

• I got confused… 

• I was distracted by… 

• I started to think about … 

• I got stuck when… 

• The time went quickly because… 

• A word/some words I didn’t  know were… 

• I stopped because… 

• I lost track of  everything except… 

• I wonder why… 

• I f igured out that … 

• I f irst  thought … but then I realized… 



Literacy Strategies Whole Group Activity 2:  
Visualizing 

 

a. Creating Graphic Organizers: Teachers introduce graphic organizers paired with 
readings, and as students progress in the content area, they learn how to develop 
graphic organizers for themselves, so they can organize information and make it 
meaningful for their own use. Whether the graphic organizers are teacher 
generated and student generated, there should always be an opportunity built into 
the lesson for students to discuss their thinking in each graphic organizer. 

 

b. Generating Mental Pictures: Students create mental pictures of the information 
being learned. Teachers can ask students to imagine a more symbolic or abstract 
representation of complicated equations or concepts. Mental imagines include 
trying think about what something feels, tastes, looks, sounds, and smells like. 
Students are encouraged to think of creating mental images as a type of 
exploration. What is new? What is similar? What might be possible given the 
information we imagine? Imagery is also a great way to check understanding 
during a lesson, to create new ideas, or to introduce new concepts. Teachers 
should always ask students to explain the images they see. 

 

c. Drawing Pictures and Pictographs: Teachers can reinforce the photos, graphs, 
charts, and other images students commonly see in texts and in class by having 
them recreate the images in their own pictures. Teachers can also ask students to 
draw pictographs, which are symbolic representations of what they read, think 
about, or imagine. In more teacher-centered activities, teachers provide pictures or 
pictographs and discuss them with the students. When the students are ready, 
teachers can give them freedom to create their own pictures and pictographs. 
Teachers should ask students to explain the pictures to reinforce their learning. 

 
 
 

Adapted by AUSSIE staff from Marzano, R., Pickering, D., & Polluck, J. (2001). 
Classroom instruction that works: Research-based strategies for increasing student achievement. 

Upper Saddle River, NJ: Pearson Education.



Literacy Strategies Whole Group Activity 3: 
Text Rendering 

 
Purpose 
To collaboratively construct meaning, clarify, and expand our thinking about a text or 
document. 
 
Roles 
A facilitator to guide the process.  
A scribe to track the phrases and words that are shared. 
 
Set Up 
Take a few moments to review the document and mark the sentence, the phrase, and 
the word that you think is particularly important for our work. 
 
Steps 
 
1. First Round: Each person shares a sentence from the document that he/she 
thinks/feels is particularly significant. 
 
2. Second Round: Each person shares a phrase that he/she thinks/feels is particularly 
significant. The scribe records each phrase. 
 
3. Third Round: Each person shares the word that he/she thinks/feels is particularly 
significant. The scribe records each word. 
 

4. The group discusses what they heard and what it says about the document.  

 

5. The group shares the words that emerged and any new insights about the 
document.  

 

6. The group debriefs the text rendering process. 

 

 

Developed in the field by educators affiliated with NSRF (National School Reform Faculty: 
www.nsrfharmony.org) 
	  


