Read 180 Grade 9 Curriculum Map Template           

Semester 1: Units 1, 2, 3, 4, 5                                    Semester 2: Units 6, 7, 8, and 9
	Unit 1: Survivors

 

	Essential Question
	Content/Skills (with suggested days instruction for each unit)
	Performance Indicators

(Appendix B)
	Common Core Standards

(Appendix C)
	Resources
(Appendix D)
	Assessments
(Appendix A)
	Modifications

to instruction

(*see footnote)

	Overarching Essential Question

What is the text mostly about?

What is the main idea, or the most important point in the text?

What information supports or tells more about the main idea?

What is the short statement, or summary of the main idea and its supporting details?


	Grade 9 Entry Skills & Knowledge in ELA
	
	
	RBook Teacher Edition

RBook Student Edition

Read180 Instructional Software

Assessment Guides

RDI Books

RBook Anchor Video

Read180 Library

Classroom computers

SMART Board and projector (optional)
	(S) Summative 

NY Diagnostic Assessment(s)
 

Workshop Wrap-Up (p. 30-31)
R-Skills tests 

Skills Check (p. 19)

Final Writing Piece (p. 25)

(F) Formative Checkpoints for Differentiated Instruction
SRI
R-Skills (See student skills report, test summary sills report)
REACT (p. 10, 12, 14, 16, 18)

Graphic organizers (p. 11, 15, 33)
	RDI Books 1,2: Instructional options throughout unit to meet individual student needs

RDI Book 1: 
Main Idea & Details (p. 288-89)

RDI Book 2: 
Read for Detail (p. 292-293)

To support: 

Struggling Learners

Advanced Learners

ELL’s



	
	Students will understand (SWU) the main idea answers the question: What is the most important?
	
	
	
	
	

	
	SWU the details tell you more about the main idea.
	
	 
	
	
	

	
	SWU the steps to identify the main idea and details in a text: 

Step 1: Identify the Topic. Ask yourself: What is this mostly about?

Step 2: Find the main idea that relates to the topic. Ask yourself: What is the most important idea about this topic?

Step 3: Find the details. Ask yourself: Does this tell me more about the main idea?
	
	 
	
	
	

	
	Students will be able to (SWBAT) apply strategies for finding the main idea and details of a text. 
	
	 
	
	
	

	
	SWBAT use text marking to identify the main idea and supporting details.
	
	 
	
	
	

	
	SWBAT use a graphic organizer to organize information around the main idea.
	
	
	
	
	

	Unit 2: Killer Plagues

	Essential Question
	Content/Skills (with suggested days instruction for each unit)
	Performance Indicators

(Appendix B)
	Common Core Standards

(Appendix C)
	Resources
(Appendix D)
	Assessments
(Appendix A)
	Modifications

to instruction

(*see footnote)

	Overarching Question

What are the events, or important things that happen in a text?

What is a sequence, or order in which events happen?

	SWU sequence is the order in which events happen.
	
	
	RBook Teacher Edition

RBook Student Edition

Read180 Instructional Software

Assessment Guides

RDI Books

RBook Anchor Video

Read180 Library

Classroom computers

SMART Board and projector (optional)
	(S) Summative 

Workshop Wrap-Up (p. 54-55)
R-Skills tests 

Skills Check (p. 43)

Final Writing Piece (p. 49)

(F) Formative 

SRI
Graphic organizers (p. 33, 39, 47)
R-Skills (See student skills report, test summary sills report)
Checkpoints for Differentiated Instruction
Read 180 Computer Software (Comprehension Skills Report, Student Diagnostic Report)
REACT (p. 34, 36, 38, 40, 42)
	RDI Books 1

Instructional options throughout unit to meet individual student needs

RDI Book 1: 
Sequence of Events (p. 290-291)

To support: 

Struggling Learners

Advanced Learners

ELL’s



	
	SWU the steps to identify sequence in a text: 

Step 1: Look for signal words or phrases to help understand the order of events. 
Step 2: Ask yourself: What was first, next, last?

Step 3: Review the sequence in your mind. If it doesn’t make sense, reread it and look for clues you may have missed. 
	
	
	
	
	

	
	SWBAT apply strategies for finding sequence of events in a text.
	
	
	
	
	

	
	SWBAT use text marking to identify the sequence of events.
	
	
	
	
	

	
	SWBAT use a graphic organizer to sequence events.
	
	
	
	
	


	Unit 3: Combat Zone
 

	Essential Question
	Content/Skills (with suggested days instruction for each unit)
	Performance Indicators

(Appendix B)
	Common Core Standards

(Appendix C)
	Resources
(Appendix D)
	Assessments
(Appendix A)
	Modifications

to instruction

(*see footnote)

	Overarching Question

Setting

What is the time and place of the story?

What is the mood, or feeling the story gives to readers?

What is the flashback, or when the story goes back in time?

What is the flash-forward, or when the story goes ahead in time?
Plot
What is the plot, or what happens in the story, including the problem, the events that lead to solving the problem and the solution?

What are the events, or important things that happen?

What is the problem, or the difficult situation of the text?

What is the rising action, or the problem(s) that build toward the climax?

What is the falling action, or the steps that lead to the solution, or outcome that brings the story to a close?

Character
Who is the protagonist, or the main character in the story?

What is a trait, or quality of a character’s personality?

What are all the qualities that make up someone? (personality)

What is the motivation, or reason someone does something?

How would you describe a character’s behavior, or the way they act?

Theme
What is the theme, or the message the author wants the reader to take away from the story?

What is the author’s purpose, or the author’s reason for creating a work?
	SWU that setting refers to the place and time of a story.
	
	
	RBook Teacher Edition

RBook Student Edition

Read180 Instructional Software

Assessment Guides

RDI Books

RBook Anchor Video

Read180 Library

Classroom computers

SMART Board and projector (optional)
	 (S) Summative 

Workshop Wrap-Up (p. 80-81)
R-Skills tests 

Skills Check (p. 65)

Final Writing Piece (p. 75)

(F) Formative 

SRI
Graphic organizers (p. 59, 73)
R-Skills (See student skills report, test summary sills report)
Checkpoints for Differentiated Instruction
Read 180 Computer Software (Comprehension Skills Report, Student Diagnostic Report)
REACT (p. 60, 62, 64, 66, 68)
	RDI Books 1: Instructional options throughout unit to meet individual student needs

RDI Book 1: 
Analyze Character (p. 306, 307)

Analyze Setting (p. 308, 309)

Analyze Plot (p. 310, 311)

Analyze Theme (p. 312, 313)

To support: 

Struggling Learners

Advanced Learners

ELL’s



	
	SWU the steps to identify the setting:

Step 1: Look at the cover and any illustrations. 
Step 2: To identify where the story takes place, ask yourself, ask yourself: What words help me imagine what the place looks like?

Step 3: To identify the time, ask yourself, ask yourself: Is it long ago, in the future, or in the present?

Step 4: Pay attention to any changes in the setting, such as a flashback or flash-forward. 
	
	
	
	
	

	
	SWU that plot refers to what happens in the story, including the problem, the events that lead to solving the problem, and the solution.
	
	
	
	
	

	
	SWU the steps to identify the plot, ask yourself:

Step 1: What is the character’s problem?

Step 2: How do the characters try to solve the problem?

Step 3: What happens to help solve the problem? What happens that hinders solving the problem?

Step 4: How does the story turn out?
	
	
	
	
	

	
	SWU that a character is a person or animal in a story. It’s who the story is about. Characters have special qualities, or traits, that make up their personalities.
	
	
	
	
	

	
	SWU the steps to analyze a character:

Step 1: Ask yourself, What words are used to describe him or her?
Step 2: Notice the character’s actions, thoughts, and words.
Step 3: Notice what other characters say about the character.
Step 4: Think about what you already know about people. 
	
	
	
	
	

	
	SWU that the theme is the message of the text, or the “meaning” that the author wants you to take away from the story.
	
	
	
	
	

	
	SWU the steps to identify the theme in a narrative, ask yourself:

Step 1: What do the characters do and say?

Step 2: What are the results of their actions?

Step 3: What is the author focusing on?

Step 4: How does the story turn out?
	
	
	
	
	

	
	SWBAT analyze setting, including setting changes and their effect on character and plot.
	
	
	
	
	

	
	SWBAT analyze character, including motives, actions, words, feelings.
	
	
	
	
	

	
	SWBAT analyze plot, identifying the plot problem, solution, and important events.
	
	
	
	
	

	
	SWBAT analyze story theme to determine author’s message.
	
	
	
	
	

	
	SWBAT use a graphic organizer to organize information around story elements.
	
	
	
	
	

	
	SWBAT use text marking to identify details about setting and character.
	
	
	
	
	

	Unit 4: When Music Offends
 

	Essential Question
	Content/Skills (with suggested days instruction for each unit)
	Performance Indicators

(Appendix B)
	Common Core Standards

(Appendix C)
	Resources
(Appendix D)
	Assessments
(Appendix A)
	Modifications

to instruction

(*see footnote)

	Overarching Question

What is the text mostly about?

What information is there that tells more about the topic?

What is a short statement in your own words that tells the most important ideas in the text? (Summary)

What is it called when you put ideas together? (Synthesize) 

	SWU when readers summarize, they organize the topic and important details of a text to make a short statement in their own words.
	
	
	RBook Teacher Edition

RBook Student Edition

Read180 Instructional Software

Assessment Guides

RDI Books

RBook Anchor Video

Read180 Library

Classroom computers

SMART Board and projector (optional)
	(S) Summative 

Workshop Wrap-Up (p. 104-105)
R-Skills tests 

Skills Check (p. 93)

Final Writing Piece (p. 99)

(F) Formative 

SRI
Graphic organizers (p. 85, 89, 97)

R-Skills (See student skills report, test summary sills report)
Checkpoints for Differentiated Instruction
Read 180 Computer Software (Comprehension Skills Report, Student Diagnostic Report)
REACT (p. 84, 86, 88, 90, 92)
	RDI Books 1

Instructional options throughout unit to meet individual student needs

RDI Book 1: 
Summarize (p. 294-295)

To support: 

Struggling Learners

Advanced Learners

ELL’s



	
	SWU the steps for summarizing:

Step 1: Find the topic, or what the passage is mostly about.
Step 2: Look for the important details.
Step 3: Restate the topic and details in a short summary. Use your own words.
	
	
	
	
	

	
	SWBAT identify the topic and important details to summarize a letter.
	
	
	
	
	

	
	SWBAT use a graphic organizer to summarize important details about a topic.
	
	
	
	
	

	
	SWBAT use text marking to identify important details about a topic.
	
	
	
	
	

	Unit 5: In the Money



	Essential Question
	Content/Skills (with suggested days instruction for each unit)
	Performance Indicators

(Appendix B)
	Common Core Standards

(Appendix C)
	Resources
(Appendix D)
	Assessments
(Appendix A)
	Modifications

to instruction

(*see footnote)

	Overarching Question

What is a difficult situation that must be fixed?

What is an effort to make a situation better?

What is a way of successfully dealing with a problem or difficulty?

	SWU that a problem is a difficult situation that requires a solution.
	
	
	RBook Teacher Edition

RBook Student Edition

Read180 Instructional Software

Assessment Guides

RDI Books

RBook Anchor Video

Read180 Library

Classroom computers

SMART Board and projector (optional)
	(S) Summative 

Workshop Wrap-Up (p. 128, 129)
R-Skills tests 

Skills Check (p. 117)

Final Writing Piece (p. 123)

(F) Formative 

SRI
Graphic organizers (p. 109, 113, 121, 123)
R-Skills (See student skills report, test summary sills report)
Checkpoints for Differentiated Instruction
Read 180 Computer Software (Comprehension Skills Report, Student Diagnostic Report)
REACT (p. 108, 110, 112, 114, 116)
	RDI Books 1

Instructional options throughout unit to meet individual student needs

RDI Book 1: 
Problem and Solution (p. 300-301)

To support: 

Struggling Learners

Advanced Learners

ELL’s



	
	SWU that an attempt is the effort to make the situation better, or to solve the problem.
	
	
	
	
	

	
	SWU that the solution is the answer to a problem, or what makes the situation better.
	
	
	
	
	

	
	SWU the steps for finding a solution:

Step 1: Find the problem or challenge(s).
Step 2: Identify attempts to solve the problem/challenge.
Step 3: Find the solution to the problem.
	
	
	
	
	

	
	SWBAT identify the problems and solutions in an encyclopedia article.
	
	
	
	
	

	
	SWBAT use a graphic organizer to organize.
	
	
	
	
	

	
	SWBAT use text  to identify problem and solutions.
	
	
	
	
	

	Unit 6: Amigo Brothers



	Essential Question
	Content/Skills (with suggested days instruction for each unit)
	Performance Indicators

(Appendix B)
	Common Core Standards

(Appendix C)
	Resources
(Appendix D)
	Assessments
(Appendix A)
	Modifications

to instruction

(*see footnote)

	Overarching Question

Setting

What is the time and place of the story?

What is the mood, or feeling the story gives to readers?

What is the flashback, or when the story goes back in time?

What is the flash-forward, or when the story goes ahead in time?
Plot
What is the plot, or what happens in the story, including the problem, the events that lead to solving the problem and the solution?

What are the events, or important things that happen?

What is the problem, or the difficult situation of the text?

What is the rising action, or the problem(s) that build toward the climax?

What is the falling action, or the steps that lead to the solution, or outcome that brings the story to a close?

Character
Who is the protagonist, or the main character in the story?

What is a trait, or quality of a character’s personality?

What are all the qualities that make up someone? (personality)

What is the motivation, or reason someone does something?

How would you describe a character’s behavior, or the way they act?

Theme
What is the theme, or the message the author wants the reader to take away from the story?

What is the author’s purpose, or the author’s reason for creating a work?
	SWU that setting refers to the place and time of a story.
	
	
	RBook Teacher Edition

RBook Student Edition

Read180 Instructional Software

Assessment Guides

RDI Books

RBook Anchor Video

Read180 Library

Classroom computers

SMART Board and projector (optional)
	(S) Summative 

Workshop Wrap-Up (p. 160-161)
R-Skills tests 

Skills Check (p. 149)

Final Writing Piece (p. 149)

(F) Formative 

SRI
Graphic organizers (p. 133, 153)
R-Skills (See student skills report, test summary sills report)
Checkpoints for Differentiated Instruction
Read 180 Computer Software (Comprehension Skills Report, Student Diagnostic Report)
REACT (p. 134, 136, 138, 140, 142, 144, 146, 148)
	RDI Books 1

Instructional options throughout unit to meet individual student needs

RDI Book 1: 
Analyze Character (p. 306, 307)

Analyze Setting (p. 308, 309)

Analyze Plot (p. 310, 311)

Analyze Theme (p. 312, 313)

To support: 

Struggling Learners

Advanced Learners

ELL’s



	
	SWU the steps to identify the setting:

Step 1: Look at the cover and any illustrations. 
Step 2: To identify where the story takes place, ask yourself, ask yourself: What words help me imagine what the place looks like?

Step 3: To identify the time, ask yourself, ask yourself: Is it long ago, in the future, or in the present?

Step 4: Pay attention to any changes in the setting, such as a flashback or flash-forward. 
	
	
	
	
	

	
	SWU that plot refers to what happens in the story, including the problem, the events that lead to solving the problem, and the solution.
	
	
	
	
	

	
	SWU the steps to identify the plot, ask yourself:

Step 1: What is the character’s problem?

Step 2: How do the characters try to solve the problem?

Step 3: What happens to help solve the problem? What happens that hinders solving the problem?

Step 4: How does the story turn out?
	
	
	
	
	

	
	SWU that a character is a person or animal in a story. It’s who the story is about. Characters have special qualities, or traits, that make up their personalities.
	
	
	
	
	

	
	SWU the steps to analyze a character:

Step 1: Ask yourself, What words are used to describe him or her?
Step 2: Notice the character’s actions, thoughts, and words.
Step 3: Notice what other characters say about the character.
Step 4: Think about what you already know about people. 
	
	
	
	
	

	
	SWU that the theme is the message of the text, or the “meaning” that the author wants you to take away from the story.
	
	
	
	
	

	
	SWU the steps to identify the theme in a narrative, ask yourself:

Step 1: What do the characters do and say?

Step 2: What are the results of their actions?

Step 3: What is the author focusing on?

Step 4: How does the story turn out?
	
	
	
	
	

	
	SWBAT analyze setting, including setting changes and their effect on character and plot.
	
	
	
	
	

	
	SWBAT analyze character, including motives, actions, words, feelings.
	
	
	
	
	

	
	SWBAT analyze plot, identifying the plot problem, solution, and important events.
	
	
	
	
	

	
	SWBAT analyze story theme to determine author’s message.
	
	
	
	
	

	
	SWBAT use a graphic organizer to organize information around story elements.
	
	
	
	
	

	
	SWBAT use text marking to identify details about setting and character.
	
	
	
	
	

	Unit 7: Your Brain Exposed 

	Essential Question
	Content/Skills (with suggested days instruction for each unit)
	Performance Indicators

(Appendix B)
	Common Core Standards

(Appendix C)
	Resources
(Appendix D)
	Assessments
(Appendix A)
	Modifications

to instruction

(*see footnote)

	Overarching Question

What is the cause, or reason something happens?

What is the effect, or the result, or the outcome/consequence?

	SWU that a cause is the reason something happens. It answers the question: Why did this happen?
	
	
	RBook Teacher Edition

RBook Student Edition

Read180 Instructional Software

Assessment Guides

RDI Books

RBook Anchor Video

Read180 Library

Classroom computers

SMART Board and projector (optional)
	(S) Summative 

Workshop Wrap-Up (p. 184-185)
R-Skills tests 

Skills Check (p. 173)

Final Writing Piece (p. 179)

(F) Formative 

SRI
Graphic organizers (p. 165, 169, 177, 178, 179)
R-Skills (See student skills report, test summary sills report)
Checkpoints for Differentiated Instruction
Read 180 Computer Software (Comprehension Skills Report, Student Diagnostic Report)
REACT (p. 164, 166, 168, 170, 172)
	RDI Books 1

Instructional options throughout unit to meet individual student needs

RDI Book 1: 
Case and Effect (p. 296-297)

To support: 

Struggling Learners

Advanced Learners

ELL’s



	
	SWU that an effect is the result. It answers the question: What happened?
	
	
	
	
	

	
	SWU the steps to identify cause and effect in a text:

Step 1: Look for the signal words or phrases that help you find causes and effects. 
Step 2: Find the effect, or result. Ask yourself, What happened?

Step 3: Identify the cause. Ask yourself, Why did it happen?
	
	
	
	
	

	
	SWBAT apply strategies for identifying cause and effect in a science text.
	
	
	
	
	

	
	SWBAT practice identifying cause and effect and signal words.
	
	
	
	
	

	
	SWBAT practice using a graphic organizer to organize cause and effect information.
	
	
	
	
	

	Unit 8: Crime, Punishment, and Teens
 

	Essential Question
	Content/Skills (with suggested days instruction for each unit)
	Performance Indicators

(Appendix B)
	Common Core Standards

(Appendix C)
	Resources
(Appendix D)
	Assessments
(Appendix A)
	Modifications

to instruction

(*see footnote)

	Overarching Question

What is it called when you tell how two or more things are alike?

What is it called when you tell how two more things are different?

	SWU that when you compare, you tell how two or more things are alike.
	
	
	RBook Teacher Edition

RBook Student Edition

Read180 Instructional Software

Assessment Guides

RDI Books

RBook Anchor Video

Read180 Library

Classroom computers

SMART Board and projector (optional)
	(S) Summative 

Workshop Wrap-Up (p. 208-209)
R-Skills tests 

Skills Check (p. 197)

Final Writing Piece (p. 203)

(F) Formative 

SRI
Graphic organizers (p. 189, 193, 201)
R-Skills (See student skills report, test summary sills report)
Checkpoints for Differentiated Instruction
Read 180 Computer Software (Comprehension Skills Report, Student Diagnostic Report)
REACT (p. 188, 190, 192, 196)
	RDI Books 1

Instructional options throughout unit to meet individual student needs

RDI Book 1: 
Problem and Solution (p. 298-299)

To support: 

Struggling Learners

Advanced Learners

ELL’s



	
	SWU that when you contrast, you tell how two or more things are different.
	
	
	
	
	

	
	SWU the steps for contrasting and making comparisons:

Step 1: Look for the signal words or phrases to help you understand similarities and differences.
Step 2: Find similarities. Ask yourself, How are these two things alike?

Step 3: Identify differences. Ask yourself, How are these two things different?
	
	
	
	
	

	
	SWBAT use strategies to compare and contrast information in a newspaper article.
	
	
	
	
	

	
	SWBAT use signal words to help identify comparisons and contrasts.
	
	
	
	
	

	
	SWBAT use a graphic organizer to organize comparison and contrast information.
	
	
	
	
	

	Unit 9: The Front Lines of Justice
 

	Essential Question
	Content/Skills (with suggested days instruction for each unit)
	Performance Indicators

(Appendix B)
	Common Core Standards

(Appendix C)
	Resources
(Appendix D)
	Assessments
(Appendix A)
	Modifications

to instruction

(*see footnote)

	Overarching Question

What are the key words or details that help a reader figure out the unstated ideas? (Text clues)

What is it called when you put together a combination of text clues and what you already know? (Inference)

What you already know about a topic is called what? (Background Knowledge)

Something that has happened to you or something you have done is called what? (Experience)

Information that is given in the text is called what? (Stated Ideas)

Information that is not found in the text is called what? (Unstated Ideas)

	SWU that to make an inference means to combine your prior experience, or what you already know about a topic, with what you read to figure out something that the author did not state.
	
	
	RBook Teacher Edition

RBook Student Edition

Read180 Instructional Software

Assessment Guides

RDI Books

RBook Anchor Video

Read180 Library

Classroom computers

SMART Board and projector (optional)
	(S) Summative 

Workshop Wrap-Up (p. 236-237)
R-Skills tests 

Skills Check (p. 221)

Final Writing Piece (p. 231)

(F) Formative 

SRI
Graphic organizers (p. 213, 217, 229)
R-Skills (See student skills report, test summary sills report)
Checkpoints for Differentiated Instruction
Read 180 Computer Software (Comprehension Skills Report, Student Diagnostic Report)
REACT (p. 212, 214, 216, 218, 220, 222, 224)
	RDI Books 1

Instructional options throughout unit to meet individual student needs

RDI Book 1: 
Problem and Solution (p. 302-303)

To support: 

Struggling Learners

Advanced Learners

ELL’s



	
	SWU that making inferences is an active strategy that requires asking questions, such as, Why did the person in the text behave that way?
	
	
	
	
	

	
	SWU the steps for making inferences:

Step 1: Ask yourself, What is being stated or what is happening in the text?
Step 2: Think about what you already know from background knowledge or experience. 
Step 3: Combine the text clues with what you already know to make an inference.

 Step 4: Check that the inference makes sense.
	
	
	
	
	

	
	SWBAT identify the steps used to make inferences from a nonfiction article.
	
	
	
	
	

	
	SWBAT use a graphic organizer to organize information about making inferences.
	
	
	
	
	

	
	SWBAT identify rhyming words, rhyme patterns, and repetition.
	
	
	
	
	

	
	SWBAT use cross-text analysis to connect ideas in text in different genres.
	
	
	
	
	


*The modifications shown here are examples of the modifications that can be used to differentiate instruction. Individual lesson plans will provide more detailed differentiation.

Appendix A: Assessments

	Unit
	Summative Assessments
	Formative Assessments

	Unit 1
	1. Read 180 Workshop Wrap-up 
2. Read 180 R-Skills (after every two workshops) 

3. Read 180 Final Writing Piece 
4. Read 180 Skills Check 
5. Read 180 Writing Portfolio 
6. NYC Assessments
NYS Assessments
	1. Scholastic Reading Inventory (SRI)
2. Read 180 R-Skills 
a. Student Skills Report
b. Test Summary Skills Report
3. Read 180 Computer Software 
a. Comprehension Skills Report, 
b. Student Diagnostic Report 
4. Read 180 Checkpoints for Differentiated Instruction 
5. Read 180 Graphic Organizers 
6. Read 180 REACT Questions 
7. Read 180 AIMSweb 
8. Read 180 Writing Benchmarks
School-wide formative assessments

	Unit 2
	
	

	Unit 3
	
	

	Unit 4
	
	

	Unit 5
	
	

	Unit 6
	
	

	Unit 7
	
	

	Unit 8
	
	


Appendix B: Performance Indicators (NYS ELA, 2005)

Reading Strand
Grades 9-12 Reading Performance Indicators

· Identify the purpose for reading
· Adjust the reading rate according to the purpose for reading
· Determine the meaning of unfamiliar words by using classroom and other resources
· Distinguish between dictionary meaning and implied meaning of the writer’s words
· Follow the logic of compound/complex sentence structure
· Use knowledge of punctuation to assist in comprehension
· Identify transitional words or phrases that make text cohesive (e.g., finally, in addition, and in contrast) 
· Recognize the organizational format, such as hierarchical, chronological, and cause/effect 
· Use strategies such as discussing with others, reading guides and summaries, and reading aloud to assist in comprehension 
· Identify opportunities for improvement of reading comprehension skills; for example, exposure to seek
 a wider range of writers, topics, and styles
· Maintain a personal reading list to reflect reading accomplishments
Grade 9 Reading Performance Indicators

Standard 1: Students will read, write, listen, and speak for information and understanding. 
· Locate and use school and public library resources for information and research -


· define a purpose for reading by asking questions about what they need to know for their research 

· Use specialized reference sources, such as glossaries and directories 

· Read and follow written, complex directions and procedures to solve problems and accomplish tasks

· demonstrate task awareness by employing flexible strategies

· Skim texts to gain an overall impression and scan texts for particular information

· focus on key words and phrases to generate research questions 

· Recognize the defining features and structures of informational texts

· Interpret and evaluate data, facts, and ideas in informational texts, such as national newspapers, online and electronic databases, and websites

· Identify and evaluate the validity of informational sources, with assistance 

· Distinguish verifiable statement from hypothesis, and assumption and facts from opinion, with assistance 

· Analyze information from different sources by making connections and showing relationships to other texts, such as biographies and autobiographies 

· employ a range of post-reading practices

Standard 2: Students will read, write, listen, and speak for literary response and expression. 
· Read, view, and interpret texts and performances in every medium from a wide variety of authors, subjects, and genres (e.g., short stories, novels, plays, film and video productions, poems, and essays) 


· build background by activating prior knowledge through questioning what they already know about the form in which the story is presented and the period in which it was written 

· Read, view, and respond independently to literary works that represent a range of social, historical, and cultural perspectives 

· Recognize a range of literary elements and techniques, such as figurative language, allegory, irony, symbolism, and stream of consciousness, and use these elements to interpret the work 

· check for understanding of texts by engaging in oral reading activities, such as read-arounds, to identify and provide effective examples of literary elements 

· Distinguish between different forms of poetry, such as sonnet, lyric, elegy, narrative, epic, and ode

· Compare a film, video, or stage version of a literary work with the written version 


· Read literary texts aloud to convey an interpretation of the work

· engage in a variety of shared reading experiences, such as choral reading and reader’s theatre

· Read works with a common theme and compare the treatment of that theme by different authors

· Interpret multiple levels of meaning in text 

· Recognize relevance of literature to personal events and situations

Standard 3: Students will read, write, listen, and speak for critical analysis and evaluation. 


· Form opinions and make judgments about the accuracy of information and personal texts 

· Generate a list of significant questions to assist with analysis of text 

· Analyze and evaluate nonfiction texts

· determine the significance and reliability of information

· focus on key words/phrases that signal that the text is heading in a particular direction

· Analyze and evaluate poetry to recognize the use and effect of

· rhythm, rhyme, and sound pattern 

· repetition 

· differences between language of the poem and everyday language of readers •


· Engage in oral reading activities, such as read-arounds, to identify and provide effective examples of poetic elements 

· Analyze and evaluate fiction, including

· the development of a central idea or theme 


· the development of characters and their actions 

· the elements of the plot, such as conflict, climax, and resolution 

· the significance of the title

· Form opinions and make judgments about literary works, by analyzing and evaluating texts from a critical perspective

•
Select, reject, and reconcile ideas and information in light of prior knowledge and experiences

Standard 4: Students will read, write, listen, and speak for social interaction. 

•
Share reading experiences with a peer or adult; for example, read together silently or aloud or discuss reactions to texts 

•
Consider the age, gender, social position, and cultural traditions of the writer 

•
Recognize the types of language (e.g., informal vocabulary, culture-specific terminology, jargon, colloquialisms, email conventions) that are 

appropriate to social communication

Writing Strand
9-12 Writing Performance Indicators

· Understand the purpose for writing; the purpose may be to explain, describe, narrate, persuade, or express feelings Identify the intended audience

· Use tone and language appropriate to the audience and purpose Use prewriting activities (e.g., brainstorming, freewriting, note taking, outlining, and paragraphing)

· Use the writing process (e.g., prewriting, drafting, revising, proofreading, and editing) Write clear, concise sentences Observe the rules of punctuation, capitalization, and spelling

· punctuation of simple and compound sentences, dialogue, titles of articles

· capitalization of words such as proper adjectives, titles of persons, and words in quotes

· spelling of commonly misspelled words, homonyms, content-area vocabulary

· Use correct grammatical construction -
parts of speech, such as nouns; adjectives and adverbs (comparative/superlative); pronouns (indefinite/ nominative/objective); conjunctions (coordinating/subordinating); prepositions and prepositional phrases; interjections; and conjunctions to connect ideas

· complete simple, compound, and complex sentences of varied structure containing dependent clauses and using correct subject-verb agreement, correct verb   tense, and pronouns with clear antecedents

· Use dictionaries, thesauruses, and style manuals 
· Use an organizational format that provides direction, coherence, and/or unity 

· Use computer technology to create, manipulate, and edit text
Grade 9 Writing Performance Indicators

Standard 1: Students will read, write, listen, and speak for information and understanding. 

•
Use both primary and secondary sources of information for research 

•
Select and limit topics for informational writing, with assistance 

•
Analyze data and facts to communicate information 

•
Take notes from written and oral texts, such as lectures and interviews 

•
Use a range of organizational strategies to present information 

•
Apply new information in different contexts and situations 

•
Cite primary and secondary sources of information in bibliography and citations, using an approved style sheet 

•
Define the meaning of and understand the consequences of plagiarism 

•
Use paraphrase and quotation in order to communicate information most effectively 

•
Use charts, graphs, or diagrams to illustrate informational text 

•
Use the language of research, such as documentation, source, note, paraphrase, citation, and bibliography 

•
Maintain a portfolio that includes informational writing

Standard 2: Students will read, write, listen, and speak for literary response and expression. 
•
Write original literary texts

· use elements of literary text, such as plot, character, setting, dialogue, conflict, and suspense, to engage the reader

· maintain consistent point of view, including first-person, third-person, or omniscient narrator

· create a personal voice 

•
Write interpretive and responsive essays of approximately three pages to -


· express judgments and support them through references to the text, using direct quotations and paraphrase 

· explain how the author’s use of literary devices affects meaning

· engage in a variety of prewriting experiences, such as using a variety of visual representations to express interpretations, feelings, and new insights 

· compare and contrast the treatment of literary elements in different genres and by more than one author 

•
Use resources such as personal experience, knowledge from other content areas, and independent reading to create literary, interpretive, and responsive texts 

•
Maintain a portfolio that includes literary, interpretive, and responsive writing

Standard 3: Students will read, write, listen, and speak for critical analysis and evaluation. 


•
State an opinion or present a judgment by developing a thesis and providing supporting evidence, arguments, and details 

•
Analyze a variety of texts using resources such as knowledge from school subjects, readings, and personal experiences 

•
Use strategies designed to influence or persuade in advertisements 

•
Maintain a writing portfolio that includes writing for critical analysis and evaluation

Standard 4: Students will read, write, listen, and speak for social interaction. 
•
Share the process of writing with peers and adults; for example, write a condolence note, get-well card, or thank-you letter with writing partner(s) 

•
Respect the age, gender, and cultural traditions of the recipient 

•
Write and share personal reactions to experiences, events, and observations, using a form of social communication 

•
Identify and model the social communication techniques of published authors 

•
Distinguish between the conventions of academic writing and the conventions of email 

•
Maintain a portfolio that includes writing for social interaction

Listening Strand
Grades 9-12 Listening Performance Indicators

•
Listen respectfully and responsively 

•
Recognize the use and impact of effective language 

•
Demonstrate appropriate body language as a listener 

•
Identify own purpose for listening 

•
Recognize content-specific vocabulary, terminology, or jargon unique to particular groups of people

Grade 9 Listening Performance Indicators

Standard 1: Students will read, write, listen, and speak for information and understanding. 
•
Interpret information from media presentations, such as news broadcasts and taped interviews 

•
Listen to and follow complex directions or instructions 

•
Identify the speaker’s purpose and motive for communicating information 

•
Recognize appropriate voice and tone

Standard 2: Students will read, write, listen, and speak for literary response and expression. 
•
Interpret and respond to texts and performances from a variety of genres, authors, and subjects 

•
Respond to authors’ reading and discussing their works 
•
Recognize features of literary genres in interpreting presentations of literary text 

•
Recognize historical and contemporary social and cultural conditions in presentation of literary texts 

•
Connect literary texts to prior knowledge, personal experience, and contemporary situations 

•
Identify multiple levels of meaning in presentation of literary texts

Standard 3: Students will read, write, listen, and speak for critical analysis and evaluation. 

•
Recognize and acknowledge various perspectives on issues of local and national concern 

•
Determine points of view 

•
Use prior knowledge, as well as the perspectives of other individuals, groups, and recognized experts, to analyze and evaluate presentations 

•
Evaluate the content and organization of the presentations, applying criteria such as point of view and appropriateness and completeness of reasons, examples, and details

•
Evaluate the possible bias of the speaker, in order to judge the validity of the content

•
Recognize the use of protocols and traditional practices in public speaking

Standard 4: Students will read, write, listen, and speak for social interaction. 
•
Participate as a listener in social conversation with one or more people who are friends, acquaintances, or strangers 

•
Respect age, gender, social position, and cultural traditions of the speaker 

•
Listen for multiple levels of meaning, articulated and unspoken 

•
Encourage the speaker with appropriate facial expressions and gestures

•
Withhold judgment 

•
Appreciate the speaker’s uniqueness

Speaking Strand

Grades 9-12 Speaking Performance Indicators

•
Respond respectfully 

•
Initiate communication with peers and adults in the school and local community 

•
Use a presentational format appropriate for the audience and purpose 

•
Use the conventions of standard spoken English appropriate to the message and audience 

•
Apply delivery techniques such as voice projection and demonstrate physical poise 

•
Use nonverbal communication techniques to help disclose message 

•
Use visual aids and props effectively 

•
Respond to the audience’s reaction and adapt presentation 

•
Establish and maintain eye contact with audience

Grade 9 Speaking Performance Indicators

Standard 1: Students will read, write, listen, and speak for information and understanding. 
•
Prepare and give presentations on a range of informational topics 

•
Use notes or speaking points to assist in delivery

•
Express a point of view, providing supporting facts 

•
Give directions and explain a process

Standard 2: Students will read, write, listen, and speak for literary response and expression. 
· Express opinions and support them through references to the text
· engage in a variety of collaborative conversations, such as peer- led discussions, paired reading and responding, and cooperative group discussions, to construct meaning

•
Describe the features of the genre to interpret and respond to literary text

•
Use literary devices, such as volume, rate, rhyme, rhythm, and repetition, to create an emotional or aesthetic response

•
Use media to support presentation of original and interpretive texts 

•
Ask and respond to questions and follow-up questions to clarify interpretation

· engage in a variety of collaborative conversations, such as peer-led discussions, paired reading and responding, and cooperative group discussions, to make applications of the ideas in the text to other situations, extending the ideas to broaden perspectives

Standard 3: Students will read, write, listen, and speak for critical analysis and evaluation. 


•
Express opinions or make judgments about ideas, information, experiences, and issues in literary and historical articles 

•
Articulate personal opinions to clarify stated positions 

•
Present content that is clearly organized and based on knowledge of audience needs and interests 

•
Present arguments from different perspectives 

•
Speak extemporaneously to clarify or elaborate 

•
Respond to constructive criticism 

•
Use visuals and technology to enhance presentation 

•
Ask and respond to questions to seek clarity

Standard 4: Students will read, write, listen, and speak for social interaction. 
•
Speaking informally with familiar and unfamiliar people, individually and in group settings 

•
Respect the age, gender, social position, and cultural traditions of the listener 

•
Provide feedback by asking questions designed to encourage further conversation 

•
Respond to the listener's interests, needs, and reactions to social conversations 

•
Use courtesy; for example, avoid sarcasm, ridicule, dominating the conversation, and interrupting 

•
Select language and behavior appropriate to the purpose, occasion, and listener 

•
Adopt the conventions of email to establish friendly tone in electronic-based social communication 
•
Respond respectfully

Appendix C: Common Core State Standards (ELA)
Table 1: Linking the CCSS to the Curriculum Map Units
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	READING STANDARDS FOR LITERATURE
1-3      Key Ideas and Details
4-6      Craft and Structure
7-9      Integration of Knowledge and Ideas

10       Range of Reading and Level of Text Complexity
READING STANDARDS FOR INFORMATIONAL TEXT
1-3      Key Ideas and Details
4-6      Craft and Structure
7-9      Integration of Knowledge and Ideas

10       Range of Reading and Level of Text Complexity

	WRITING
1-3      Text Type and Purposes
4-6      Production and Distribution of Writing
7-9      Research to Build and Present Knowledge

10       Range of Writing
SPEAKING AND LISTENING
1-3      Comprehension of Standard English
4-6      Presentation of Knowledge and Ideas
LANGUAGE
1-2      Conventions of Standard English
3         Knowledge of Language
4-6      Vocabulary Acquisition and Use




Table 2: Details by Curriculum Map Unit of the CCSS – ELA 9-10
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Table 3: Details of the CCSS ELA K-12 Standards

Reading Standards for Literature: Grades 9-10
Key Ideas and Details

1.
Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

2.
Determine a theme or central idea of a text and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.

3.
Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of a text, interact with other characters, and advance the plot or develop the theme.

Craft and Structure
4.
Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language evokes a sense of time and place; how it sets a formal or informal tone).

5.
Analyze how an author’s choices concerning how to structure a text, order events within it (e.g., parallel plots), and manipulate time (e.g., pacing, flashbacks) create such effects as mystery, tension, or surprise.

6.
Analyze a particular point of view or cultural experience reflected in a work of literature from outside the United States, drawing on a wide reading of world literature.

Integration of Knowledge and Ideas
7.
Analyze the representation of a subject or a key scene in two different artistic mediums, including what is emphasized or absent in each treatment (e.g., Auden’s “Musée des Beaux Arts” and Breughel’s Landscape with the Fall of Icarus).

8.
(Not applicable to literature)

9.
Analyze how an author draws on and transforms source material in a specific work (e.g., how Shakespeare treats a theme or topic from Ovid or the Bible or how a later author draws on a play by Shakespeare). 
Range of Reading and Level of Text Complexity
10.
By the end of grade 9, read and comprehend literature, including stories, dramas, and poems, in the grades 9–10 text complexity band proficiently, with scaffolding as needed at the high end of the range.
By the end of grade 10, read and comprehend literature, including stories, dramas, and poems, at the high end of the grades 9–10 text complexity band independently and proficiently.

Reading Standards for Informational Text: Grades 9-10

Key Ideas and Details

1.
Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

2.
Determine a central idea of a text and analyze its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.

3.
Analyze how the author unfolds an analysis or series of ideas or events, including the order in which the points are made, how they are introduced and developed, and the connections that are drawn between them.

Craft and Structure
4.
Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language of a court opinion differs from that of a newspaper).

5.
Analyze in detail how an author’s ideas or claims are developed and refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter).

6.
Determine an author’s point of view or purpose in a text and analyze how an author uses rhetoric to advance that point of view or purpose.

Integration of Knowledge and Ideas
7.
Analyze various accounts of a subject told in different mediums (e.g., a person’s life story in both print and multimedia), determining which details are emphasized in each account.

8.
Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false statements and fallacious reasoning.

9.
Analyze seminal U.S. documents of historical and literary significance (e.g., Washington’s Farewell Address, the Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s “Letter from Birmingham Jail”), including how they address related themes and concepts.

Range of Reading and Level of Text Complexity
10.
By the end of grade 9, read and comprehend literary nonfiction in the grades 9–10 text complexity band proficiently, with scaffolding as needed at the high end of the range.

By the end of grade 10, read and comprehend literary nonfiction at the high end of the grades 9–10 text complexity band independently and proficiently.

Writing Standards: Grades 9-10

Text Types and Purposes

1.
Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

a.
Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, and create an organization that establishes clear relationships among claim(s), counterclaims, reasons, and evidence.

b.
Develop claim(s) and counterclaims fairly, supplying evidence for each while pointing out the strengths and limitations of both in a manner that anticipates the audience’s knowledge level and concerns.

c.
Use words, phrases, and clauses to link the major sections of the text, create cohesion, and clarify the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.

d.
Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.

e.
Provide a concluding statement or section that follows from and supports the argument presented.

2.
Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content.

a.
Introduce a topic; organize complex ideas, concepts, and information to make important connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.

b.
Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.

c.
Use appropriate and varied transitions to link the major sections of the text, create cohesion, and clarify the relationships among complex ideas and concepts.

d.
Use precise language and domain-specific vocabulary to manage the complexity of the topic.

e.
Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.

f.
Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the topic).

3.
Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequences.

a.
Engage and orient the reader by setting out a problem, situation, or observation, establishing one or multiple point(s) of view, and introducing a narrator and/or characters; create a smooth progression of experiences or events.

b.
Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop experiences, events, and/or characters.

c.
Use a variety of techniques to sequence events so that they build on one another to create a coherent whole.

d.
Use precise words and phrases, telling details, and sensory language to convey a vivid picture of the experiences, events, setting, and/or characters.

e.
Provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over the course of the narrative.

Production and Distribution of Writing
4.
Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.)

5.
  Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. (Editing for conventions should demonstrate command of Language standards 1–3 up to and including grades 9–10 on page 54.)

6.
Use technology, including the Internet, to produce, publish, and update individual or shared writing products, taking advantage of technology’s capacity to link to other information and to display information flexibly and dynamically.

Research to Build and Present Knowledge
7.
Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.

8.
Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.

9.
Draw evidence from literary or informational texts to support analysis, reflection, and research.

a.
Apply grades 9–10 Reading standards to literature (e.g., “Analyze how an author draws on and transforms source material in a specific work [e.g., how Shakespeare treats a theme or topic from Ovid or the Bible or how a later author draws on a play by Shakespeare]”).

b.
Apply grades 9–10 Reading standards to literary nonfiction (e.g., “Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false statements and fallacious reasoning”).

Range of Writing
10.
Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

Speaking and Listening Standards: Grades 9-10
Comprehension and Collaboration

1.
Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

a.
Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.

b.
Work with peers to set rules for collegial discussions and decision-making (e.g., informal consensus, taking votes on key issues, presentation of alternate views), clear goals and deadlines, and individual roles as needed.

c.
Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions.

d.
Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented.

2.
Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, orally) evaluating the credibility and accuracy of each source.

3.
Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying any fallacious reasoning or exaggerated or distorted evidence.

Presentation of Knowledge and Ideas
4.
Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task.

5.
Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add interest.

6.
Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate. (See grades 9–10 Language standards 1 and 3 for specific expectations.)
Language Standards: Grades 9-10
Grades K-12 standards are referenced where appropriate.
Conventions of Standard English

Grades 9-10

1.
Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a.
Use parallel structure.*

b.
Use various types of phrases (noun, verb, adjectival, adverbial, participial, prepositional, absolute) and clauses (independent, dependent; noun, relative, adverbial) to convey specific meanings and add variety and interest to writing or presentations. 

2.
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a.
Use a semicolon (and perhaps a conjunctive adverb) to link two or more closely related independent clauses.

b.
Use a colon to introduce a list or quotation. 

c.
Spell correctly.

Grade 8

1.
Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a.
Explain the function of verbals (gerunds, participles, infinitives) in general and their function in particular sentences.

b.
Form and use verbs in the active and passive voice.

c.
Form and use verbs in the indicative, imperative, interrogative, conditional, and subjunctive mood.

d.
Recognize and correct inappropriate shifts in verb voice and mood.*

2.
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a.
Use punctuation (comma, ellipsis, dash) to indicate a pause or break.

b.
Use an ellipsis to indicate an omission. 

c.
Spell correctly.
Grade 7

1.
Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a.
Explain the function of phrases and clauses in general and their function in specific sentences.

b.
Choose among simple, compound, complex, and compound-complex sentences to signal differing relationships among ideas.

c.
Place phrases and clauses within a sentence, recognizing and correcting misplaced and dangling modifiers.*

2.
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a.
Use a comma to separate coordinate adjectives (e.g., It was a fascinating, enjoyable movie but not He wore an old[,] green shirt).

b.
Spell correctly.
Grade 6

1.
Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a.
Ensure that pronouns are in the proper case (subjective, objective, possessive).

b.
Use intensive pronouns (e.g., myself, ourselves).

c.
Recognize and correct inappropriate shifts in pronoun number and person.*

d.
Recognize and correct vague pronouns (i.e., ones with unclear or ambiguous antecedents).*

e.
Recognize variations from standard English in their own and others’ writing and speaking, and identify and use strategies to improve expression in conventional language.*

2.
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a.
Use punctuation (commas, parentheses, dashes) to set off nonrestrictive/parenthetical elements.*

Grade 5

1.
Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a.
Explain the function of conjunctions, prepositions, and interjections in general and their function in particular sentences.

b.
Form and use the perfect (e.g., I had walked; I have walked; I will have walked) verb tenses.

c.
Use verb tense to convey various times, sequences, states, and conditions.

d.
Recognize and correct inappropriate shifts in verb tense.*

e.
Use correlative conjunctions (e.g., either/or, neither/nor).

2.
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a.
Use punctuation to separate items in a series.*

b.
Use a comma to separate an introductory element from the rest of the sentence.

c.
Use a comma to set off the words yes and no (e.g., Yes, thank you), to set off a tag question from the rest of the sentence (e.g., It’s true, isn’t it?), and to indicate direct address (e.g., Is that you, Steve?).

d.
Use underlining, quotation marks, or italics to indicate titles of works.

e.
Spell grade-appropriate words correctly, consulting references as needed.
Language Standards: Grades 9-10 (continued)
Grades K-12 standards are referenced where appropriate.

Grade 4

1.
Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a.
Use collective nouns (e.g., group).

b.
Form and use frequently occurring irregular plural nouns (e.g., feet, children, teeth, mice, fish).

c.
Use reflexive pronouns (e.g., myself, ourselves). 

d.
Form and use the past tense of frequently

occurring irregular verbs (e.g., sat, hid, told). 

e.
Use adjectives and adverbs, and choose

between them depending on what is to be modified.

f.
Produce, expand, and rearrange complete simple and compound sentences (e.g., The boy watched the movie; The little boy watched the movie; The action movie was watched by the little boy).

2.
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a.
Capitalize holidays, product names, and geographic names.

b.
Use commas in greetings and closings of letters.

c.
Use an apostrophe to form contractions and frequently occurring possessives.

d.
Generalize learned spelling patterns when writing words (e.g., cage ␣ badge; boy ␣ boil).

e.
Consult reference materials, including beginning dictionaries, as needed to check and correct spellings.
Grade 3

1.
Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a.
Explain the function of nouns, pronouns, verbs, adjectives, and adverbs in general and their functions in particular sentences.

b.
Form and use regular and irregular plural nouns.

c.
Use abstract nouns (e.g., childhood).

d.
Form and use regular and irregular verbs.

e.
Form and use the simple (e.g., I walked; I walk; I will walk) verb tenses.

f.
Ensure subject-verb and pronoun-antecedent agreement.*

g.
Form and use comparative and superlative adjectives and adverbs, and choose between them depending on what is to be modified.

h.
Use coordinating and subordinating conjunctions.

i.
Produce simple, compound, and complex sentences.

2.
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a.
Capitalize appropriate words in titles.

b.
Use commas in addresses.

c.
Use commas and quotation marks in dialogue.

d.
Form and use possessives.

e.
Use conventional spelling for high-frequency and other studied words and for adding suffixes to base words (e.g., sitting, smiled, cries, happiness).

f.
Use spelling patterns and generalizations (e.g., word families, position-based spellings, syllable patterns, ending rules, meaningful word parts) in writing words.

g.
Consult reference materials, including beginning dictionaries, as needed to check and correct spellings.
Grade 2

1.
Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a.
Use collective nouns (e.g., group).

b.
Form and use frequently occurring irregular plural nouns (e.g., feet, children, teeth, mice, fish).

c.
Use reflexive pronouns (e.g., myself, ourselves). 

d.
Form and use the past tense of frequently

occurring irregular verbs (e.g., sat, hid, told). 

e.
Use adjectives and adverbs, and choose

between them depending on what is to be modified.

f.
Produce, expand, and rearrange complete simple and compound sentences (e.g., The boy watched the movie; The little boy watched the movie; The action movie was watched by the little boy).

2.
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a.
Capitalize holidays, product names, and geographic names.

b.
Use commas in greetings and closings of letters.

c.
Use an apostrophe to form contractions and frequently occurring possessives.

d.
Generalize learned spelling patterns when writing words (e.g., cage ␣ badge; boy ␣ boil).

e.
Consult reference materials, including beginning dictionaries, as needed to check and correct spellings.

Grade 1

1.
Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a.
Print all upper- and lowercase letters.

b.
Use common, proper, and possessive nouns.

c.
Use singular and plural nouns with matching verbs in basic sentences (e.g., He hops; We hop).

d.
Use personal, possessive, and indefinite pronouns (e.g., I, me, my; they, them, their; anyone, everything).

e.
Use verbs to convey a sense of past, present, and future (e.g., Yesterday I walked home; Today I walk home; Tomorrow I will walk home).

f.
Use frequently occurring adjectives. 

g.
Use frequently occurring conjunctions (e.g.,

and, but, or, so, because). 

h.
Use determiners (e.g., articles,

demonstratives). 

i.
Use frequently occurring prepositions (e.g.,

during, beyond, toward).

j.
Produce and expand complete simple and compound declarative, interrogative, imperative, and exclamatory sentences in response to prompts.

2.
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a.
Capitalize dates and names of people.

b.
Use end punctuation for sentences.

c.
Use commas in dates and to separate single words in a series.

d.
Use conventional spelling for words with common spelling patterns and for frequently occurring irregular words.

e.
Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions.

Language Standards: Grades 9-10 (continued)
Grades K-12 standards are referenced where appropriate.

Kindergarten

1.
Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

a.
Print many upper- and lowercase letters.

b.
Use frequently occurring nouns and verbs.

c.
Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; wish, wishes).

d.
Understand and use question words (interrogatives) (e.g., who, what, where, when, why, how).

e.
Use the most frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with).

f.
Produce and expand complete sentences in shared language activities.

f.
Produce, expand, and rearrange complete simple and compound sentences (e.g., The boy watched the movie; The little boy watched the movie; The action movie was watched by the little boy).

2.
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a.
Capitalize the first word in a sentence and the pronoun I.

b.
Recognize and name end punctuation.

c.
Write a letter or letters for most consonant and short-vowel sounds (phonemes).

d.
Spell simple words phonetically, drawing on knowledge of sound-letter relationships.

Knowledge of Language
Grades 9-10
3.
Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening.

a.
Write and edit work so that it conforms to the guidelines in a style manual (e.g., MLA Handbook, Turabian’s Manual for Writers) appropriate for the discipline and writing type.

Grade 8
3.
Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a.
Use verbs in the active and passive voice and in the conditional and subjunctive mood to achieve particular effects (e.g., emphasizing the actor or the action; expressing uncertainty or describing a state contrary to fact).

Grade 7
3.
Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a.
Choose language that expresses ideas precisely and concisely, recognizing and eliminating wordiness and redundancy.*

Grade 6
3.
Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a.
Vary sentence patterns for meaning, reader/ listener interest, and style.*

b.
Maintain consistency in style and tone.*

Grade 5

3.
Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a.
Expand, combine, and reduce sentences for meaning, reader/listener interest, and style.

b.
Compare and contrast the varieties of English (e.g., dialects, registers) used in stories, dramas, or poems.

Grade 4

3.
Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a.
Choose words and phrases to convey ideas precisely.*

b.
Choose punctuation for effect.*

c.
Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g., small-group discussion).

Grade 3

3.
Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a.
Compare formal and informal uses of English.
Vocabulary Acquisition and Use

Grades 9-10 Only
4.
Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 9–10 reading and content, choosing flexibly from a range of strategies.
a.
Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.

b.
Identify and correctly use patterns of word changes that indicate different meanings or parts of speech (e.g., analyze, analysis, analytical; advocate, advocacy).

c.
Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, or its etymology.

d.
Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).

5.
Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

a.
Interpret figures of speech (e.g., euphemism, oxymoron) in context and analyze their role in the text.

b.
Analyze nuances in the meaning of words with similar denotations.

6.
Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or expression.

Appendix D: Resources

	Unit
	Primary Text(s)
	Secondary Text(s)

	Unit 1
	Read180 RBook-Teacher Edition (Stage C)

Read180 RBook-Student Edition (Stage C)

Read180 Instructional Software 

Assessment Guides 
1. Test-Taking Strategies

2. R-Skills Tests

3. Placement

4. Assessment 

5. Reporting Guide
Read180 RDI Books 1,2, 3
Read180 RBook Anchor Video
Read180 Library: 

1. Paperback for Independent Reading 
2. Audiobooks for Modeled Reading
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	Unit 6
	
	

	Unit 7
	
	

	Unit 8
	
	


Appendix E: Grading Policy

�Would you like to start this unit after you begin the year with welcome, classroom routines, get-to-know-you work, etc.? Or incorporate those activities into this map? There is a 3-week unit in Read 180 Stage B for this. Do you have access to these materials?


�These Essential Questions come from an existing map from Vineland School District in NJ. Is there one other overarching question you want to pose (maybe thematic or of high interest to students and not connected to main idea) for each unit? The questions listed in this sample are more supporting questions than essential questions that encourage higher-level thinking, help students make connections, and point to the deeper WHY of teaching this unit.


�Which assessments will you start the year with? We should add them here and to Appendix A.


�This unit in the curriculum particular would benefit from a thematic EQ that is relevant to students and connected to the unit target learnings, skills, and readings.


�This unit in the curriculum particular would benefit from a thematic EQ that is relevant to students and connected to the unit target learnings, skills, and readings.


�This unit in the curriculum particular would benefit from a thematic EQ that is relevant to students and connected to the unit target learnings, skills, and readings.


�This unit in the curriculum particular would benefit from a thematic EQ that is relevant to students and connected to the unit target learnings, skills, and readings.


�This unit in the curriculum particular would benefit from a thematic EQ that is relevant to students and connected to the unit target learnings, skills, and readings.


�This unit in the curriculum particular would benefit from a thematic EQ that is relevant to students and connected to the unit target learnings, skills, and readings.





1

